
U13: SPECIAL EDUCATION Autism and Communication 
To effectively communicate, we must realize that we are all different in the way we perceive the world 

and use this understanding as a guide in our communication with others.                 Anthony Robbins 
 

   Autism is a complex neurobiological disorder that typically 

lasts throughout a person's lifetime. It is part of a group of disorders known 

as autism spectrum disorders (ASD). Today, 1 in 150 individuals are 

diagnosed with autism, making it more common than paediatric cancer, 

diabetes, and AIDS combined. It occurs in all racial, ethnic, and social 

groups and is four times more likely to strike boys than girls.  
Autism was first identified in 1943 by Dr. Leo Kanner of Johns Hopkins 

Hospital. At the same time, a German scientist, Dr. Hans Asperger, 

described a milder form of the disorder that is now known as Asperger 

Syndrome. These two disorders are listed in the DSM IV as two of the five 

developmental disorders that fall under the autism spectrum disorders. The 

others are Rett Syndrome, PDD-NOS, and Childhood Disintegrative 

Disorder. All of these disorders are associated with rigid routines and 

repetitive behaviours, such as obsessively arranging objects or following 

very specific routines, but the most important characteristic is that they 

impair a person's ability to communicate and relate to others. 

The capacity to acquire and use language is a key aspect that distinguishes 

humans from other organisms. Language acquisition starts in infancy and it 

is the process by which humans acquire the capacity to perceive, produce 

and use words to understand and communicate. 

A child's acquisition of language can be broken down into different 

segments: phonology, which is a person's use of speech sounds; syntax - the 

rules of grammar; semantics, which refers to a person's ability to 

understand and create the meaning of language; pragmatics - the ability to 

use language for the purpose of communication. 

Breaking down language into these different segments allows professionals 

to clarify to what extent and which aspects of the language and 

communication of a child with an autism spectrum disorder (ASD) is 

impaired. 

Children with an ASD often fail to communicate using speech or any other 

type of language, for example eye-contact, hand gestures, body language. If 

a child does not wish to communicate intentionally, they will not explore 

their ability to vocalise, learn new sounds or listen to the language spoken 

around them. This will ultimately result in a delay in their language 

acquisition. Without this means of communication, a child will find it 

difficult to express themselves. A child with an ASD may not see any 

reason to communicate with other people and, consequently, without a 

reason there is no point in communicating or no need to communicate. 

Children with an ASD may also remove themselves from situations that 

require communication, limiting their opportunities to communicate. 

Without opportunities there cannot be a development in communication.  
Source: Adapted from http://www.autismspeaks.org/, http://www.nas.org.uk  The National Autistic 

Society – Speech and Language Therapy 

Specialist 
Vocabulary 
 

acquire 
communication 
impair 
occur 
phonology 
pragmatics 
repetitive behaviour 
relate 
rigid routines 
semantics 
spectrum 
strike 
syntax 
vocalise 
 

Acronyms 
 

AIDS 
ASD 
DSM 
PDD-NOS 
 

Antonyms 
 

pair ≠ impair 
integrate ≠ 
disintegrate 
order ≠ disorder 
 

Compounds 
 

eye-contact 
lifetime 
neurobiological 
 

Phrases 
 

break down into 
fall under 
 

Word family 
 

integrate 
integral 
integration 
disintegrate 
disintegration 
disintegrative 



SECTION I  VOCABULARY ACTIVITIES 
 

A prefix is placed at the beginning of a word to modify or change its meaning. dis- shows an opposite 

or negative and, in verbs, it shows the stopping or removing of a condition. (G. Scurt istoric.A, B) 
 

A. Add the prefix dis- to the following words. Use a dictionary to find their meaning.  
Model 

appear disappear to become impossible to see any longer 
 

ability    approval    associate    believe        graceful    integrate    junction    order 
                   pleased   qualify         regard         reputable                 trust 
 

…………………………………………………………………............................................... 

 

…………………………………………………………………………………………………………… 

 

…………………………………………………………………………………………………………… 
 

B. Match the following words with the most suitable definition. 
Model  0. explore = K 
  

0. explore = K 

 

1. capacity 

 

                                 2. vocalize   

3. delay  
 

4. strike 

5. spectrum  

6. occur    
7. disintegrate 

 

8. routine    
9. impair   

 

10. acquisition 
 

A. to damage something or make it not as good as 

it should be 

B. someone’s ability to do something 
C. to happen or exist in a particular place or situation 
D. the process by which you gain knowledge or learn a 
skill 
E. when something does not happen or start when it 
should do 
F. to break up, or make something break up, into very 
small pieces 
G. to make a sound or sounds with your voice 
H. to damage or harm someone or something 
I. the usual order in which you do things, or the things 
you regularly do 
J. a complete range of opinions, people, situations, etc. 
going from one extreme to its opposite 
K. to discuss or think about something carefully 
 

 

 

C. Follow the link  http://www.all-acronyms.com/ to find what these acronyms stand for. Choose the ones 
that are the most suitable to the text above. 
 

Model: ASD = autism spectrum disorders  
 

AIDS = 

CDD = 

DSM = 

PDD-NOS = 

 
 
 
 



SECTION II  LANGUAGE FOCUS 
 

Reported Speech There are more indirect ways in which people’s words can be reported by using 

nouns such as: argument, assertion, comment, denial, explanation, observation, remark, statement, 

etc. e.g. I did not like his comment that we had….; His explanation was that he did not…. (G.IX.1) 
 

A. The words in the following sentences have been jumbled. Rearrange them within the first and last 
words given, in order to make coherent sentences. All the sentences contain reporting nouns. 
 

Charles Aussilloux, Professor of Child and Adolescent Psychiatry at the University of Montpellier, and his team 

studied the patterns of autism in the population of Languedoc, France. 

Below, there are reported some of the results of his research. 

Model: was a to clearer of provide argument study major the picture 

The major argument of the study was to provide a clearer picture of autism. 

1. first his of that observations the was evolutions autistic of were persons  

One ………………………………………………………………………………….……… different. 

2. about remark the autistic possibility of to autonomously was people live  

His ……………………………………………………………………………………….. encouraging.  

3. was great of comment the importance on the environmental influence 

Of ………………………………………………………………………………………………. factors. 

4. autism related the was important similarities statement to Asperger’s and between  

Another …………………………………………………………………………………….. Syndrome.  

5. of the emphasized major autistic role normal assertion the in contact development of human 

Aussilloux’s …………………………………………………………………….……………. children.  
(Source: Adapted from http://www.abc.net.au/rn/talks/8.30/helthrpt/stories/s21141.htm) 

 

B. Complete the second sentence so that it has the similar meaning to the first sentence, using the word 
given. You must use between two and five words. Do not change the word given. 

 

Model “You should focus more on the topic”, the teacher told me.                                advised  

              The teacher … advised me to focus … more on the topic. 

1. “Reading more articles in a foreign language is good for you too”, she said.               recommended 

She ………………………………………………………………… more articles in a foreign language. 

2. “You wrote a very good research report!” the professor told her.                                  congratulated 

The professor ……………… …………………………………………...…a very good research report. 

3. “Don’t leave your room after dark. This is not a safe area”, our instructor told us.                 warned 

Our instructor ……………………………………………………………….....……our room after dark. 

4. “If you copy the review, you will be accused of plagiarism”, said the lecturer.                threatened 

The lecturer ……………………………………………………………………… if I copied the review. 

5. “Don’t forget to bring your project”, my colleague told me.                                                reminded 

My colleague…………………………………………………………………………….….. my project. 
 

When reporting emotions or impressions we may use certain adjectives.  
 

C. Match the adjectives (A-F) with the faces (1-6)   Model: 6 – F  
 

A. concerned; worried; alarmed; afraid; uneasy 

B. angry; infuriated; outraged; annoyed; irritated 

C. bored; uninterested; fed up; jaded 

D. content; blissful; cheerful; joyful; delighted 

E. depressed; miserable; unhappy; disheartened 

1 2 3  

4  5  6  
F. surprised; astonished; amazed; taken aback 

 



SECTION III  TEXT STRUCTURE 
 

Research Report – Results, Discussion and References  
Results– The main purpose of this section is to offer your readers a summary of what you found and to 

give a description of the techniques used in the research, of each analysis and the results obtained 

Discussion – In this section you must discuss and interpret your data for the reader, tell them about the 

implications of your findings and make recommendations  

References – This section is at the end of your paper and contains the information necessary for your 

reader to find any source that you cite in the report.  

Social Sciences use the APA formatting and style to cite sources.  
 

A. Read the information contained in this section of a research report and fill in with the missing figures. 
Results 
Pearson product-moment correlations were computed to measure the relationship between stress levels 

and the other factors studied. The following table presents the findings.  

Table 1 n = 30 

Correlations between Stress & Various Stress Factors  

Factors Stress 

Daily Hassles  .47**  

Social support  

Life experiences  .42*  

Weekly exercise   

Hrs of sleep   

Hrs of work  .39*  

** p <.01, * p <.05 
 

 

 

 

 

 

Source: Adapted from http://www.capilanou.ca The Effects of Daily Life 

on Stress Levels by Chad Clippingdale & Shannon Birk 

Daily hassles, life experiences, and hours of 

work were all significantly correlated with 

stress. This indicates significant positive 

relationships exist between these factors and 

stress levels. As hassles, life experiences or 

work hours increase, so does stress.  

The correlation between social support and 

stress was r = -.35 (p<.05), indicating a 

significant negative relationship between the 

two. (That is, lower levels of social support 

are associated with higher levels of stress, and 

vice versa).  

However, the correlations between exercise 

and stress (r= -.08) and between sleep and 

stress (r = -.21) were not significant. 
 

B. You will now listen to the Discussion section of the report above. Mark the following statements true 
(T) or false (F). You will hear the recording twice. �  
Source: Adapted from http://www.capilanou.ca The Effects of Daily Life on Stress Levels by Chad Clippingdale & Shannon Birk 

 

1. The author suggests that even one hassle is extremely harmful. ___ 

2. Social support helps people to reduce stress. ___ 

3. If the work environment is stressful, people want to spend more time there. ___ 

4. The participants did not report the amount of exercise they did. ___ 

5. The results show that sleep is an essential factor to reduce stress. ___ 
 

C. The information below belongs to the last section of a research paper. The resources have 
been wrongly cited. Follow the link http://owl.english.purdue.edu/owl/resource/560/01/ to find the 
correct way and make all the necessary changes. 
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